
DOCUMENT RESUME

ED 259 308 CS 008 090

TITLE Reading Achievement: Characteristics Associated with__
Success and Failure: Abstracts of Doctoral
Dissertations Published in "Dissertation Abstracts
International," January through June 1985 (Vol. 45
Nos. 7 through 12).

INSTITUTION ERIC Clearinghouse on Reading and Cmmunication
Skills, Urbana, Ill.

PUB DATE 85
NOTE 16p.; Pages may be marginally legible.
PUB TYPE Reference Materials - Libliographies (131)

EDRS PRICE
DESCRIPTORS

ABSTRACT

MF01/PC01 Plus Postage.
Administrator Role; *Cognitive Stye; Comparative
Analysis; *Doctoral Dissertations; Elementary
Secondary Education; Family Environment; Parent
Participation; Reading Ability; *Reading Achievement;
Reading Attitudes; Reading Difficulties; Reading
Habits; Reading Processes; Reading Programs; Reading
Readiness; *Reading Researrh; Reading Skills;
Retention (Psychology); Student Attitudes; *Success;

Teacher Role

This collection of abstracts is part of a continuing
series providing information on recent doctoral dissertations. The 29
titles deal Tith a variety of topics, including the following: (1)
the relationship between self-concept and reading ability in
secondary school students; (2) students' perceptions of their reading

groups and peers within these groups; (3) perceived leadership

behaviors and demographic characteristics of principals as they
relate to student reading achievement in elementary schools; (4) the
differences in observable characteristics of leaned helplessness
demonstrated on a reading task by underachieving and achieving middle
school boys of low and high socioeconomic status; (5) the effects of
library skill instruction on academic achievement, knowledge of
library skills, and reading attitudes; (6) reading habits and
abilities of students in elementary schools with and without
centralized libraries; (7) elementary school student, growth in

reading and mathematics during the summer; (8) the contribution of
selected home environmental factors to reading achievement; (9) a
comparison of intellectual, self-esteem, and anxiety factors of
normal and disabled elementary school readers; (10) cognitive
strategies and individual differences in beginning reading
achievement; (11) the relationship between motor learning and reading
cognition; (12) myths of the acquisition of literacy; and (13) the
relationship between student learning style and reading achievement.

(HTH)

***********************************************************************
Reproductions supplied by EDRS are the best that can be made

from the original document,
**********************************************w***f********************



(iv)

K

J

U.S. DEPARTMENT OF EDUCATION
NATIONAL INSTITUTE OF EDUCATION

EDUCATIONAL RESOURCES INFORMATION

This

CENTER IERICI
document has been reproduced as

received from the person or organization
orginaling it
Minor changes have been made to improve
reproduction quality

Points of view or opinions stated in this docu
ment do not necessarily represent official NIE
position or policy

Reading Achievement: Characteristics Associated
with

Success and Failure:

Abstracts of Doctoral Dissertations Published in Dissertation
Abstracts International, January through June 1985 (Vol. 45
Nos. 7 through 12).

Compiled by the Staff
of the

ERIC Clearinghouse on Reading and Communication Skills

'PERMISSION TO REPRODUCE FHIS
MATERIAL HAS BEEN GRANTED BY

UM

TO THE EDUCATIONAL RI SOURCES
INFORMATION CENTER (F

'2



The dissertation titles contained here are published with

permission of the University Microfilms International, publishers

of Dissertation Abstracts International (copyright 6D 1985 by

University Microfilms International) and may not be reproduced

without their prior permission.

3



This bibliography has been compiled as part of a continuing series
designed to makE! information on relevant dissertations available to users
of the ERIC system. Monthly issues of Dissertation Abstracts International
are reviewed in order to compile abstracts in searches of the ERIC data
base. Ordering information for dissertations themselves is included at the
end of the bibliography.

Abstracts of the following dissertations are included in this

collection:

Bondy, Elizabeth
FIRST GRADERS' SOCIALLY CON-
STRUCTED DEFINITIONS OF READING

Clark, Rosa Velma
THE RELATIONSHIP BETWEEN SELF-
CONCEPT AND READING ABILITY IN
SELECTED GROUP OF SECONDARY
STUDENTS

Curtis, Carolyn G.
PERSON PERCEPTION IN THE
CLASSROOM: STUDENTS' PERCEP-
TIONS OF THEIR READING-GROUPS
AND PEERS WITHIN THESE GROUPS

Darnell, Charlotte Constance Holt
RELATIONSHIP OF ASPECTS OF A
PARENT INVOLVEMENT PROGRAM WITH
THE MASTERY OF SELECTED READING
COMPREHENSION SKILLS AMONG A
GROUP OF SEVENTH GRADE STUDENTS

Edwards, Paul I., Jr.
PERCEIVED LEADERSHIP BEHAVIORS
AND DEMOGRAPHIC CHARACTERISTICS
OF PRINCIPALS AS THEY RELATE TO
STUDENT READING ACHIEVEMENT IN
ELEMENTARY SCHOOLS

4

Gilbert, Shirl Edward, II.
EFFECTS OF RETENTION'ON
READING ACHIEVEMENT AMONG
ELEMENTARY SCHOOL STUDENTS

Gillispie, Linda Ann
THE EFFECTS OF TWO COUNSEL-
ING MODELS, VALUES CLARIFI-
CATION AND COGNITIVE BEHAVIOR
MODIFICATION, ON READING
IMPROVEMENT AND SELF CONCEPT

Givens, Robert Eugene
THE RELATIONSHIP BETWEEN
PRESCHOOL ATTENDANCE, READING ,

ACHIEVEMENT, AND PUPIL BEHAVIOR

Gritzmacher, Hal Lawrence
A STUDY OF THE DIFFERENCES IN
OBSERVABLE CHARACTERISTICS OF
LEARNED HELPLESSNESS DEMON-

,

STRATED ON A READING TASK BY
UNDERACHIEVING AND ACHIEVING
FOURTH-, FIFTH- AND SIXTH-GRADE
BOYS OF LOW AND HIGH SOCIO-
ECONOMIC STATUS



Kerby, Ramona Nolen
THE EFFECTS OP LIBRARY SKILL
INSTRUCTION ON THE ACADEMIC
ACHIEVEMENT, KNOWLEDGE OF
LIBRARY SKILLS, AND ATTITUDES
TOWARD READING OF SIXTH GRADE
STUDENTS

Lee, Carol Sue
THE CONTRIBUTION OF SELECTED
HOME ENVIRONMENTAL FACTORS TO
THE READING ACHIEVEMENT OF
SCHOOLS AGED CHILDREN

Lowe, Joy Lambert
A COMPARATIVE ANALYSIS OF READING
HABITS AND ABILITIES OF STUDENTS
IN SELECTED ELEMENTARY SCHOOLS IN
NORTH LOUISIANA WITH AND WITHOUT
CENTRALIZED LIBRARIES

Margolius, Francine Rockwood
COMPARISON OF DIRECT INSTRUCTION
AND LEARNING STYLE INSTRUCTION ON
READING ACHIEVEMENT AND ATTITUDES
OF THIRD GRADERS WITH IDENTIFIED
LEARNING STYLE PREFERENCES

Marks, Nancy Louise
THE RELATIONSHIP OF THE COGNITIVE
STYLE PAIR OF RISK TAKING AND
CAUTIOUSNESS TO THE QUALITY OF
ORAL READING MISCUES

McLaughlin, Marietta N.
ELEMENTARY SCHOOL STUDENT GROWTH
IN READING AND MATHEMATICS DURING
THE SUMMER

5

Neuder, Rosilyn Madeline
RELATIONSHIPS AMONG SEVENTH
GRADERS' VISUAL AND VERBAL
IMAGERY, ERROR DETECTION, AND
REDING COMPREHENSION PERFORMANCE
IN NARRATIVE TEXTS

Novella, Alice Marie
DEVELOPMENTAL DIFFERENCES IN
HEMISPHERIC INTEGRATION FOR
SEMANTIC AND PHONOLOGIC PRO-
CESSING AND PIAGETIAN STAGES
FOR NORMAL AND DISABLED READERS

O'Mahoney, Thomas Kevin
PARENTAL INVOLVEMENT IN READING
AND ITS EFFECT ON READING
ATTITUDES, INTERESTS AND
ACHIEVEMENTS OF SELECTED
STUDENTS

Pih, Grace Fung
A COMPARISON OF NORMAL AND
DISABLED READERS IN ELEMENTARY
SCHOOL ON INTELLECTUAL, SELF-
ESTEEM, AND ANXIETY FACTORS

Pamper, Terry L.
COGNITIVE STRATEGIES AND
INDIVIDUAL DIFFERENCES IN
BEGINNING READING ACHIEVEMENT

Priddle, Betsy
READING ACHIEVEMENT, SELF
CONCEPT, AND RELATED AFFECTIVE
VARIABLES IN INTERMEDIATE-AGE
CHILDREN



Rickson, Kenneth Bertil
THE RELATIONSHIP BETWEEN MOTOR
LEARNING AND READING COGNITION

Rogers, Ann Boynton
A STUDY OF THE INTERRELATIONSHIPS
OF READING ACHIEVEMENT, THE
PSYCHOMOTOR SKILL OF CURSIVE
HANDWRITING, AND VISUAL-MOTOR
INTEGRATION ABILITY OF FOURTH,
FIFTH, AND SIXTH GRADE CHILDREN

Rose, Shirley K.
PROMISES AND POWER: MYTHS OF
THE ACQUISITION OF LITERACY

Staplin, Phyllis Mary
THE RELATIONSHIP BETWEEN STUDENT
LEARNING STYLE AND READING
ACHIEVEMENT

Stimpfle, Margaret Jean
READING ACHIEVEMENT RELATIVE TO
STHOOL EFFECTIVENESS RESEARCH

Walker, Rena Mae
CONSTRUCT SYSTEMS OF SEVENTH
GRADE STUDENTS AND THEIR
RELATIONSHIPS TO READING ACHIEVE-
MENT: AN APPLICATION OF KELLY'S
REPERTORY GRID TECHNIQUE

Wilson, Bonnie Jane von Hoff
THE RELATIONSHIP OF FIELD DEPENDENCE-
INDEPENDENCE AND PRIOR KNOWLEDGE OF
PASSAGE CONTENT TO RECOGNITION OF
MAIN IDEAS AND DETAILS IN ILLUSTRATED
AND NONILLUSTRATED EXPOSITORY TEXT

Witkowski, Richard John
EFFECTS OF A PARENT ADMINISTERED
SUMMER PROGRAM ON READING AND
MATHEMATICS SKILLS

6



FIRST GRADERS' SOCIALLY CONSTRUCTED DEFINITIONS
OF READING Crder No. DA8429 18 7
BONOY, ELIZABETH, PH D Pie University of Flor'da, 1984. 182pp.
Chairperson. Dr Ruthellen Crews

The purpose of this study was to investigate in detail the
definitions of reading constructed by children in one firstgrade
classroom. The researcher assumed a socialinteraction perspective
by which definitions of reading were viewed as meanings individuals
assigned to reading as a result of their interactions in social contexts.
The study focused on two guiding questions: (1) What are the
definitions of reading constructed by members of the low and high
ability reading groups in one first-grade classroom? (2) Are there
patterns in children's definitions within and across ability groups?

Qualitative research methods were used to collect and analyze
data. Observations were conducted throughout the school day for
150 hours during the first four months of school. These observations
focused on children's speech messages about reading, their reading-
related behavior, and their use of reading materials. Formal and
informal interviews were conducted with children in the low and high
reading groups, their teacher. and the children's kindergarten
teachers. In addition, children's cumulative school records were
examined.

Data analysis was an ongoing process which proceeded through
several phases. The analysis revealed six definitions of reading:

(1) Reading is saying words correctly. (2) Reading is schooiwore.
(3) Reading is a source of status. (4) Reading is a way to learn things.
(5) Reading is a pnvate pleasure. (6) Reading is a social activity.

Although definitions were not clearly differentiated by group, low

group children tended to construct the first three definitions, and high
group children tended to construct the second three definitions. No
definitions were shared by all children, and most children used more
than one definition to guide their readingrelated behavior. Definition
construction was found to be the result of an interactive process
between the children and the teacher. Specifically, the variables
which seemed to be related to children's definitions were cognitive
developmental factors, children's entering views of reading, home
experiences with written language, personality factors, and the
context in which the defining process took place.

The study highlighted the complexity of teaching and learning

processes. The results suggested that in order for teachers to provide
effective reading instruction for all students, they must become
sensitive to the students' ways of thinking about reading.

THE RELATIONSHIP BETWEEN SELF-CONCEPT AND
READING ABILITY IN A SELECTED GROUP OF SECONDARY
STUDENTS Order No. DA850 3150
C!ARK, ROSA VELMA. Eo D. East Texas State University, 1984. 9Opp.
Adviser: Robert G Munday

Purpose of the Study The major purpose of this study was to
determine the relationship between selfconcept and reading ability in
a selected group of ninth-, eleventh, and twelfthgrade students, as
measured by the Tennessee Self- Concept Scale and the Nelson
Denny Reading Test. Also of concern was this relationship compared
according to the variables of gender and ethnicity.

Procedure. To obtain data for this study, the two instruments were
Administered to a selected group of 215 secondary students during
the Fall Semester, 1983.1984 in three different schools. Scores were
tabulated manually and recorded on a composite table showing all
data related to seff.concept and reading ability. The raw data were
analyzed by the East Texas State University Computer Center.
Pearson products moment correlation coefficients and a (test for
significance were applied to test the hypotheses. The .05 level of
significance was used as the point of rejection for the null
hypotheses.

Findings. In order to analyze the degree of relationship between
self concept and reading ability, six hypotheses were stated. Each of
these hypotheses was analyzed to determine whether or not a
significant relationship existed between selfconcept and reading
ability in a selected group of secondary students. When the
hypotheses were tested through the application of the Pearson
product moment cr. relation coefficients and the ttest for
significance was co muted. and data revealed that the six hypotheses
relating to the relationship between selfconeept and reading ability
was greater than the 05 level of significance Therefore, the six
hypotheses were reiected
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PERSON PERCEPTION IN THE CLASSROOM: STUDENTS'
PERCEPTIONS OF THEIR READINGGROUPS AND PEERS
WITHIN THESE GROUPS Order No. DA84 2 3121
CURTIS, CAROLYN G.. PH.D. f Irdham University 1984 289op
Mentor: Gita KedarVoivodi ,

The purpose of this study was to determine the effects of
children's age, sex, reading ability group and sex of the perceived
peer upon perceptions of reading group peers. knowledge
concerning policies related to group formation and change; and
evaluations of reading group. This study is theoretically based on
models of person perception (for example. Livesiey & Bromley. 1973;
Peevers d Secord, 1973) and social cognition (Fiske. 1980).

The following research questions were explored. (1) Does age,
sex, reading ability group, and sex of the perceived peer affect
number of units produced and category usage? (2) Does age. sex,
and reading ability group affect: {a) knowledge concerning policies
related to group formation and change? (b) degree of liking for group
and degree of satisfaction with group placement's and (c) number of
positive, negative and neutral statements.

The sample population consisted of 54 children rat bdomly selected
from grades 1.3 and 5 in an elementary school in Western
Connecticut. The final population was evenly divided by grade, sex
and reading ability group.

Three instruments were developed by the investigator for this
study: (1) Peer Perception Interview to measure perceptions of
Peers within reading groups. (2) Knowledge Interview, to measure
knowledge of policies governing reading group formation and
change. (3) Evaluation Interview, to measure evaluations of reading
group.

Analyses of variance were computed to test for groi'p differences
in mean number of units produced. Chi-square tests were computed
to test for group differences in category usage. Significance was set
at .05 by the investigator.

For number of units produced, significant differences viers found
between sge groups; no Significant differences were found between
sex, reading ability groups, and sex of perceived peer. For category
usage, significant differences were found between sex. age, reading
ability group, and sex of perceived peer; significance differences were
also found in category usage for both Knowledge and Evaluation
Interviews.

The major conclusion was that age, sex, reading ability group. and
sex of perceived peer influenced perceptions of reading group peers.
knowledge of grouping policies, and evaluations of reading group.

RELATIONSHIP OF ASPECTS OF A PARENT INVOLVEMENT
PROGRAM WITH THE MASTERY OF SELECTED READING
COMPREHENSION SKILLS AMONG A GROUP OF SEVENTH
GRADE STUDENTS Order No. DA8 502786
DARNELL, CHARLOTTE CONSTANCE HOLT, PH.D. The University of
Michigan, 1984. 134pp. Chairman: William L. Cash, Jr.

The purpose of this study was to determine whether seventh grade
students' reading scores, which indicated their knowledge of reading
comprehension skills, would be influenced by their parents'
participation in a parent involvement program. The question which
dictated the design of the study asked if a difference existed between
the reading scores received by students whose parents participated
in a parent involvement program and similar scores received by
another group of students whose parents did not participate in such a
program for parents when all students were measured and compared
on the reading portion of the 1979.80 Michigan Educational
Assessment Program.

The focus of this study was on forty seven, seventh grade, Article
III students enrolled at two middle schools in the Northwest section of
Detroit. The experimental design employed involved a before and
after comparison, within and between, an experimental and a control
group of students. Whereas parents of students in the experimental
group were exposed to the Parents Assisting in Reading (PAR)
component of the ESAA Basic Middle School Home Curriculum
Program, the parents of students in the control group were not
exposed to the parent involvement program.

The Michigan Educational Assessment Program's reading
instrument wt3 administered to the students in both the experimental
and control groups, on a pre and post treatment bass. While pretest



data was gathered from student records that contained the results of
students' performance on the seventh grade MEAP administered in
November 1979, posttest data was obtained from the results of
students' performance on an alternative form of the same test
administered in April of 1980.

Since the major research question addressed the comparison of
differences between randpmly selected experimental and control
groups with less than thirty members in each group, the Student T.
test within the computer software program of the Michigan Interactive
Data analysis System (MIDAS) was applied to the data in ord# to test
for the significance of the difference between group means in each of
the twentyone hypotheses tested. After this procedure was
implemented, the results indicated that at the .05 level, there was "no
significant difference" between experimental and control group
means in any of the twentyone hypotheses tested. The null
hypothesis was accepted in all instances.

Finally, the researcher concedes that no one program offers a
panacea. Yet, as educators, we must continue to explore all
possibilities. Although this study is not the solution, the program
represented a valiant attempt by the Detroit Public Schools to improve
reading skills among middle school students.

PERCEIVED LEADERSHIP BEHAVIORS AND DEMOGRAPHIC

CHARACTERISTICS OF PRINCIPALS AS THEY RELATE TO

STUDENT READING ACHIEVEMENT IN ELEMENTARY

SCHOOLS Order No. DA8427958

EDWARDS, PAL. I , JR., Eo D. University of South Florida, 1984.
189pp. Major Professor: Dr. W. Benjamin

The purpose of this study was to examine the relationship between

the perceived leadership behaviors and demographic characteristics
of principals and the reading achievement levels of students in
elementary schools. The study was designed to examine specific
principal behaviors which distinguished principals of schools with

more effective reading progragns from principals of schools with less
cliective reading progrsms.

Forty schools were selected to compose the final sample and were
among the 20 highest and 20 lowest scoring schools on the CTBS
Achievement Test given in the Spring of 1983 in Hillsborough County,
Florida. Schools were stratified and matched relative to reading
aptitude scores and the socioecuscmic status of the general school
population.

A questionnaire applicable to the focus of the study was selected
for use in data gathering. The 40 principals and 186 teachers
participating in the study responded to 29 items on a 6.point bipolar
numerical scale, rating the involvement of teachers, students and
parents with the principal in reading program behaviors.
Demographic information was collected on a second questionnaire.

The data from this study support the hypothesis that a relationship
does exist between the principal's leadership behavior relative to the
school reading program and the reading achievement levels of
students within that program.

The findings suggested that teachers in schools with more
effective reading programs perceived their principals as being highly
visible and involved with teachers, students and parents. The
teachers in schools with less effective reading programs perceived
their principals as significantly less involved.

Principal demographic characteristics examined in this study did
riot relate to school effectiveness. The homogeneity of characteristics
required of principals within the sample could have affected this
result.

Specific behaviors which differentiated principal groups were
identified in the study and indicated that the principals of schools with
more effective reading programs were more effective in the areas of
personnel management. public relations and in assuming the ultimate
responsibility of instructional leadership within the school.
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EFFECTS OF RETENTION ON READING ACHIEVEMENT
AMONG ELEMENTARY SCHOOL STUDENTS

Order No. DA8500375
GILIKRT, SHIRL EDWARD, II, Pm D. Purdue University, 1984. 212pp.
MIAs Professor. Everett W. Nicholson

This study sought to determine if retention was a viable and
educationally sound intervention strategy for improving reading
achievement. Seventeen hundred and eightytwo (1782) subjects
Were selected from grades 4 through 8 for the study. The subjects
were assigned to one of three treatment groupsretained, socially
promoted, or academically promoted.

The data for this study consisted of the Iowa Testa of Basic Skills
(Forms 7 and 8) pre and posttest comprehensive reading scores for
each student involved in the sample. A 3 x 5 x 2 x 5 Factorial Analysis
of Covariance design, utilizing the Biomedical Program BMDP2V and
ANOVA, was used to determine if significant differences existed imps
adjusted mean scores of the three treatment groups, over the five
years, between the sexes, and over the five grades. The covariate in
every instance was the pretest score for that particular year which
was statistically removed to provide more valid comparisons.

The find.ngs of this research indicated that (1) little difference
existed between the reading achievement of students socially
promoted and those retained; (2) grade was always significant
(3) sex of the subjects was not a significant variable; (4) the year in
which the test was given did make a difference; (5) sex by treatment
interactions were not significant and (6) grade by treatment and year
by treatment interactions were not significant for the individual years,
but showed mixed results for the combined five years of the study.

These results suggest that social promotion is no more valuable
than retention in improving reading achievement and that the
usefulness of retention, as a group intervention strategy, is
questionable for improving the reading achievement of poor urban
black youngsters. Many factors outside the parameters of this study
influenced its inconclusive results as well as accounted for practical
experience that indicates retention is effective for improving the
reading achievement of some students on an i ividual basis.

THE EFFECTS OF TWO COUNSELING MODELS, VALUES
CLARIFICATION AND COGNITIVE BEHAVIOR
MODIFICATION, ON READING IMPROVEMENT AND SELF
CONCEPT Order No, DA84241144
GILLISPIE, LINDA ANN, Eo.D. University of the Pacific. 1983. 140pp.

The purpose of this study was to determine the efectiveneu two
counseling models, values clarification and cognitive behavior
modification on the improvement of reading skills and the
enhancement of self concept. The subjects were 137 tenth nraCie
students at a central California high school.

Two experimental groups and one control group with
approximately 25 students each were pre. and posttested with .1

Nelson Reading Test, Form A and B, and a semantic differential. One
experimental group received values clarification training, the other
cognitive behavior modification training. The study was replicated
once for valioiiy.

It was hypothesized that both experimental groups would show
significant mean gains in reading on the Nelson Reading Test and
also on each of the concepts of the semantic differential, as
compared with each other and with the control group. It was also
hypothesized that males and females would have equal mean gains in
treatment effects.

The data was analyzed using the Statistical Package for the Social
Sciences (SPSS). Analysis of covariance was used to analyze the
results with an explication of the comparisons between groups where
the semantic differential was used. Fisher's LSD Multiple Comparison
Test was used with the Nelson Reading Test where statistical
significance was indicated from the analysis of covariance. The alpha
level was set at .05.

The findings revealed that on the semantic differential, neither
cognitive behavior modification nor values clarification showed
significant gains. There were no significant findings in gender
differences. There was a significant finding with the results for the
experimental groups for values clarification Both groups showed a
gain of approximately one grade level on the Nelson Reading Test
between pre. and posttest.



THE RELATIONSHIP BETWEEN PRESCHOOL ATTENDANCE,
READING ACVIEVEMENT, AND PUPIL BEHAVIOR

Order No. DA842 5 689

GIVENS, ROBERT EUGENE, Eo.D. Pepperdlne University, 1984. 8Opp.
Chairperson: Cara Garcia

Statement of the Problem. This study was designed to determine
what relationships exist between the reading achievement and
behavior of first, second, and third grades based on preschool v. no
preschool attendance and sex.

Procedure. A sample of ninety first, second and third gre.dors was
selected from the twenty three elementary schoois of Compton
District. The reading scores of the subjects based on the California
Achievement Test, Form C' were obtained and a the teachers of these

students rated pupil behavior ling the Pupil Behavior Rating Scale.2
For each grade level a mean score was obtained. A two -way ANOVA
was computed for e*ch grade level and a Navel of .05 was utilized It
test hypotheses.

Results. Two main hypotheses with five sub-hypotheses were
tested. The results may be summarized as follows: (1) Students who
attended preschool scored significantly higher in reading
achievement at..ross grades one two, and three than did students who
had not attended preschool. (1.1) There was no significant difference
in reading achievement between the sexes. (1 2) There was
singificant interaction between preschool and sex in the reading
achievement of students. (2.0) There was a significant difference
between the behavior of students in grade two who had attended
preschool and those who had not, but not between the behavior of
students in grades one and three who had attended preschool and
those who had not. (2.1) There was a significant difference between
the behavior of girls and boys for grade two. (2.2) There was not a
significant interaction between preschool and sex as related to
behavior.

Conclusion. There is a strong indication, therefore, that pre- .
school attendance for Black students such as those in this study
may have a causal relationship with reading and behavior in primary
grades. It was recommended that these variables should be studied
in exoenmental design.

'California Achievement Tests Form C and 0: Technical Bulletin 1
(Monterey, Ca.: CTB/McGraw Hill, 1979.)
Nadine M. Lambert, Carolyn S. Hart-....ough, and Ell M. Bower, Pupil

Behavior Rating Scale: Administration and Use Manual (Monetrey,
Ca.: CTB/McGraw-Hill, 1979.)

A STUDY OF THE DIFFERENCES IN OBSERVABLE
CHARACTERISTICS OF LEARNED HELPLESSNESS
DEMONSTRATED ON A READING TASK BY
UNDERACHIEVING AND ACHIEVING FOURTH, FIFTH- AND
SIXTH-GRADE BOYS OF LOW AND HIGH SOCIO-ECONOMIC
STATUS Order No. DA8500579
GAITZMACHER, HAL LAWRENCE, Pm.D. University of Missouri q0IUMbigt,
1964. 112pp. Supervisor. Verelee B. Hardin

Purposes. The purposes of this study were: (1) to determine
whether reading achievers and reading underachievers demonstrated
&difference in the number of observable characteristics of learned
helplessness, (2) to determine whether low secioeconomin status
boys and high socio-economic status boys demonstrated a difference
in the number of observable characteristics of learned helplessness,
(3) to determine whether a significant interaction existed between
socioeconomic status and reading achievement.

Vethodology. Thirty .four male subjects were selected for this
investigation and grouped according to reading achievement and

socioeconomic status. The subjects represented a population offourth-, fifth- and sixthrade pupils from a midMissouri community.Trained observers collected data during regularly scheduled
reading clase.n. Groups of two or three students were observed three
limes during a one week period for approximately 25 .minutes teachtime. Using the Learned Helplessness ObservationalScale, which wasdeveloped by the researcher, the observers recorded behaviors
characteristic of learned helplessness exhibited by each student.

Results. A two-way analysis of variance revealed no significantdifferences in observe* characteristics of learned helplessness
between achievers and underachievers, between boys of low andhigh socio-economic status or in the interaction of achievement and
socio-economic status. However, trends in the mean scores indicated
that underachievers may demonstrate more behaviors indicative ofleaned helpless than achievers and that low socio-economic statusboys may demonstrate more behaviors indicative of learned
helplessness than high socio-economic status boys.

Conclusions. Although not statistically significant, underachievingboys in grades four, five and six exhibit more behaviors indicative oflearned helplessness than achieving boys in grades four, five, and six.In spite of a lack of statistical significance, boys in grades four, fiveand six of low socio-economic status exhibit more oehaviors
indicative of learned helplessness than boys in grades four, five andsix of high socio-economic status. When observing boys in gradesfour, five and six, reading achievement is unrelated to the sock)
economic status of the individual being observed.

THE EFFECTS OF LIBRARY SKILL INSTRUCTION ON THE
ACADEMIC ACHIEVEMENT, KNOWLEDGE OF LIBRARY
SKILLS, AND ATTITUDES TOWARD READING OF SIXTH
GRADE STUDENTS Order No. DA8502654
Kamm RAMONA NOLEN, N.D. Texas Woman's University, 1984.
113pp.

Purpose. The purpose of this study was to compare academic
achievement, knowledge of library skills, and attitudes toward reading
of sixth grade students who participated in an instructional library
program to those who did not participate in an instructional library
program.

Procedures. The study employed a randomized control-group
posttest only di _sign. The sample consisted of 410 sixth grade
students from five elementary schools with instructional library
programs who served es the experimental group and 330 sixth grade
students from five elementary schools without instructional library
programs who served as the control group in one Texas school
district. The instructional program, based on the district's Library
Curriculum Guide, was experienced by the experimental group and
not by the control group. The California Achievement Tests (CAT),
Ohio School Library/Media Test, and Estes Reading Attitude Sc.!.,
measured academic achievement, knowledge cif library skills, and
attitudes toward reading, respectively. Three-factor analysis of
varance of the Cat, the Ohio, and the Estes was performed for effects
due to treatment, gender, reading ability level, and all possible
interactions of the main effects.

Results. No significant differences were found in mean scores
between the experimental and the control group in academic
achievement (experimental group equaled 7.83 and the control group
equaled 7.89), in knowledge of librafy skills (experimental group
equaled 31.67 and control group equaled 30:99), and in attitudes
toward reading (experimental group equaled 18.54 and control group
equaled 17.98). Significant differences were found in the following
casts: (1) In academic achievement, knowledge of library skills, and
attitudes toward reading, (a) girls scored significantly higher than
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boys, and (b) students in the high, midole, and low reading ability
groups attained significantly different mean scores. (2) In knowledge
of library skills, studente in the experimental high ability reading group
scored significantly higher than those students in the control high
ability reading group. Students in the experimental middle ability
reading group scored significantly lower than those students in the
control middle ability reading group. No significant differences
occurred between the experimental and control low ability reading
lertxIP-

THE CONTRIBUTION OF SELECTED HOME ENVIRONMENTAL
FACTORS TO THE READING ACHIEVEMENT OF SCHOOL
AGED CHILDREN Order No. DA84231 25
LEI, CAROL SUE, PH.D. Fordham University, 1984. 165pp. Mentor:
Rosa Hagin

Five home environmental variables were studied in relation to the
reading achievement of 27 average readers and 27 superior readers.
Parents of second, third, and fourth grade children, who attend four
schools in a.suburban school districemere interviewed in their homes
to gather information on language interaction in the home; parental
assistance with reading skills; parental modeling of reading
behaviors; parental structuring oftime, materials, and experiences;
and parental involvement in school related issues. The two groups of
readers, who were drawn from predominantly white, middle class
families, were matched on school, grade, and 10.

The data collected from the)ikome Environmental Process
Interview Schedule were subjected to a factor analysis which revealed
five factors similar to the factors proposed. The factor scores were
then analyzed by a discriminant function analysis which revealed
significant differences between the groups on Modeling, Language
Interaction, Structuring. and Parental Assistance. The amount of
Parental Involvement in school issues did not differentiate the groups,
although the nature of parental involvement varied within the sample.

Modeling (which contributed most to the difference between the
groups) Language Interaction, and Structuring had a positive
relationship to reading achievement. Parents of superior readers read
more themselves, provided more books and otner reading materials,
and engaged in more educational and language activities with their
children. Superior readers were more likely to talk in depth about their
concerns, to read more in their leisure time, and to watch less TV than
average readers.

Parental Assistance was inversely related to reading achievement.
with average readers receiving more assistance than superior
readers. Average readers may have been in greater need of
assistance and may have asked for help more often from parents.
Another explanation of this result is that the reading relationship
between average readers and their parents was characterized by
fewer positive experiences related to reading and more pressure to
develop reading skills These children may have viewed reading as a
chore for which there was little reward.

implications of the results for understanding the reading process
and for early childhood education were discussed. Recommendations
for future research are offered.

A COMPARATIVE ANALYSIS OF READING HABITS AND
ABILITIES OF STUDENTS IN SELECTED ELEMENTARY
SCHOOLS IN NORTH LOUISIANA WITH AND WITHOUT
CENTRALIZED LIBRARIES Order No. DA84 2 3876
Lows, JOY LAMBERT, PH.D. North Texas State University, 1984. 174P0.

The problem addressed by this investigation is whether the
provision of centralized school library services is related to the
reading habits and reading abilities of elementary school children. In
considering this problem, a survey approach was utilized which
entailed the examination of standardized reading achievement test
scores, student reading records, and parent. teacher, and student
questionnaire responses. The study was conducted during the 1961.
1982 school year. The subjects of the study included 763 students in
seecontained third, fourth, and fifth grade classrooms in four

selected schools in Lincoln Parish, Louisiana. Twc of the schools hadcentralized libraries, and two did not.
The investigatordesigned data gathering instruments were fieldtested in an elementary school comparable to those included in thestudy and were reviewed by an informal panel of professors ofelementary education from two Louisiana universities. The ScienceResearch Associates (SRA) standardized reading achievement testwas used to measure reading abilities, This test has been usednationwide and has been evaluated by professional reviewers ofeducational tests, The SRA test yields a reading comprehensionscore, a reading vocabulary score, and a total reading score for eachstudent.

An initial analysis of the data failed to reveal a relationshipbetween the reading abilities of students and the provision ofcentralized school library services; however, when categories ofstudent ere separately analyzed, a positive relationship was found.With regerd to reading behavior, the students in schools withcentralized libraries were found to read more books on the averagethan students in schools without centralized libraries. Students inschools with centralized libraries also read more books for schooiwork and for general information. A greater percentage of students inschools with centralized libraries additionally reported liking to readfor recreation than did students in schools without libraries.Further investigations are recommended with other subjects andin other settings to determine if similar findings may be obtained. Bothcross-sectional and longitudinal designs would appear to be desirablein this regard, and these might incorporate additional controlvariables, such as the accreditation status of schools and theprofessional pualificetions of library personnel.

COMPARISON OF DIRECT INSTRUCTION AND LEARNING
STYLE INSTRUCTION ON READING ACHIEVEMENT AND
ATTITUDES OF THIRD GRADERS WITH IDENTIFIED
LEARNING STYLE PREFERENCES Order No. DA8410067
MARGOLIUS, FRANCINE ROCKWOOD, Eo.D. University of Soh Carolina,
1964. 98pp.

In this study, the investigator explored the differences in reeding
achievement and attitudes of thirty-three children when instruction
was delivered feet by direct instruction and second in keeping with
learning style preferences. During Time 1, the effects of direct
instruction on reading achievement and affective attitudes of Children
with differing learning style preferences were examined. Data wets
kialyzed using both the one way analysis of variance (ANOVA) and
the KruskalWallis Test procedures. No statistically significant
differences were found.

During Time 2, relatively homogeneous groups for reading
achievement were formed. A comparison of the effects of direct
instruction and learning style instruction on reading achievement and
affective attitudes of children with identified learning style
preferences was made. Data were analyzed using pooled ttests and
the KruskalWallis test procedures. No statistically significant
differences were found. Influences and trends in the overall findings
were noted. and are discussed.

THE RELATIONSHIP OF THE COGNITIVE STYLE PAIR OF

RISK TAKING AND CAUTIOUSNESS TO THE QUALITY OF

ORAL READING MISCUES Order No. DA84215279

MARKS, NANCY LouisE, PH.D. Case Western Reserve University, 1964.

157pp.

The purpose )f this study was to measure the relationship c1 a fifth

grade reader's I :vel of cognitive risk taking or cautiousness to the
percent of error correction, the sound similarity of the observed
response or miscue to that of the expected response, and the
resultant level of meaning change of miscues in oral reading. The
Reeding Miscue Inventory Manual developed by Y. Goodman and C.

Burke was used to analyze the quality of oral reading miscues using a
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psycholinguistic assessment. Risk taking was defined operationally in ,

terms of the scores obtained on three decision-making instruments:
Draw. a-Circie. Clues and Ring Toss where the subject was free to
Choose the degree of risk under which bebor she would operate.

The sample consisted of 72 white fifth graders. 29 males and 43
females, from two very similar suburban public school systems with
average to aboveaverage socio-economic status. Those selected had
an 10 score between 85 and 115 and were reading within six months
in either direction of grade level.

This study was based on the following rationale: Previous research
cited had demonstrated a relationship between cognitive style and
reading achievement. Tho psycholinguistic model of reading points to
the Importance of risk taking in relation to cue selection, hypothesis
testing, and gaining meaning from print. Since reading miscues may
represent the cues a reader selected to attend to as he decodes
printed material, a predisposition to a more risky or cautious cognitive
style may affect this cue selection.

A significant Peason productmoment correlation coefficient at the
.05 level was found for percent of errors corrected and the scores
obtained on Ring Toss for School District 2. A significant relationship
was also found for degree of sound similarity of oral reading errors to
the expected response and scores on Ring Toss for males. Both
findings were not in the expected direction. Since this study was
exploratory. results appear inconclusive and Lirther research is
needed before the nature of the relationship between risk taking and
oral reading miscues can be defined Further research is particularly
recommended in the development of risk taking instruments which
can validly measure the risk taking dimension as a cognitive style.

ELEMENTARY SCHOOL STUDENT GROWTH IN READING
AND MATHEMATICS DURING THE SUMMER

Order No. DA8503437
MCLAUGHLIN, MARIETTA N., N.D. The University of Nebraska . Lincoln,
1984. 135pp. Adviser: F. William Sesow

This thesis is composed of a study which includes an examination
of student achievement changes in mathematics and reading during
the summer vacation from school. the types of activities students
participate in during the summer, and the hypothesized relationships
between summer activities, demographic factors and sfUdent
achievement changes.

Three of the hypotheses postulated no significant changes in
reading and mathematics achievement test scores from spring to fall
testing, and no significant difference between reading and
mathematics test score changes from spring to fall. The relationships
between socioeconomic status and family status and achievement
were examined. The relationships between ealeCUld summer activities
and achievement score changes were analvzed

The reading and mathematics sections of the SRA Achievement
Series, forms D or E, were admin:stered to the third and fourth grade
students in four eiernentcry schools in a mid-sized Midwestern school
district in the spring and fall of 1983. A survey of summer activities
was administered to the parents of the students in the fall of 1983.
Spring and fall achievement test results and surveys were available
for approximately 200 students. The data was analyzed using Ttest
and ANOVA statistical techniques, as appropriate.

it was concluded that mathematics achievement scores declined
significantly during the summer. Reading achievement scores showed
a significant increase during the summer. A statistically significant
difference existed between the direction of changes in mathematics
scores and the direction of the changes in reading scores.
Socioeconomic status and family factors were not significant factors.

Few summer activities were found to be related to achievement
changes during the summer. Playing school, one of the few activities
in which children might practice mathematics skills during the
summer was found to be svnificantly related to mathematics
achievement. Time spent reading appeared to be related to reading
achievement. Television viewing, although not statistically significant,
seemed to have a trivial negatii.e relationship with mathematics
achievement, and a trivial positive relationship with reading
achievement.

The finoings indicate the range of student achievement levels in
reading and mathematics when school opens in the fall. The
traditional fall review co mathematics skills appears to be supported,
while a review of rear' ..g skills may rot be warrantedfor the majority
of students.

RELATIONSHIPS AMONG SEVENTH GRADERS' VISUAL AND
VERBAL IMAGERY, ERROR DETECTION, AND READING
COMPREHENSION PERFORMANCE IN NARRATIVE TEXTS

Order No. DA841 9 53 9
NEUDER, ROSILYN MADELINE, PH D University of Maryland, 1983.
190pp. Supervisor: Dr. John Eliot

One hundred and ninety-six seventh-grade students representing
different degrees of visual and verbal imagery based on the Individual
Differences Questionnaire were the initial sample for this study. Sixty
of these subjects were selected as the subsample on the basis of
extreme scores used to identify four groui..s of combined levels of
visualization and verbalization: HighHigh, HighLow, Lipri-140. and
LowLow.

Three tasks were administered: (1) Paivio's Individual Differences
Questionnaire, (2) multiple error detection of texttemplate
inconsistencies for two original narratives, and (3) reading
comprehension using multiblethoice text- and readerbased
questions for each of the original narratives.

The deperdent variables in this study were: ncedirected probes-
inconsistent items, nondirected probes-consistent items, directed
probes, and reading comprehension. Two-way ANOVA's were used to
test visual-verbal imagery differences and error detection using non-
directed probes. Three-way ANOVA's with repeated measures were
used to assess visualverbal imagery and error detection (item
placement at two levels) using directed probes, and visual-verbal
imagery and question types (text and reader-based questions) using
reading)comprehension. Tests of correlatOns and tests of differences
were used to measure the strength and .1irection of the relationships
between error detection and reading comprehension. *s

Results showed significant differences between high aryl low
levels of visualization and verbalization in most tests for error
detection. Planned pairwise comparisons were supported for non -
directed probes (inconsistent items) between combined levels of
visualization and verbalization. Analysis further indicated visualization
was an important factor in error detection and reading
comprehension. Correlational tests on data were significant for nine
out of ten correlations. The inconsistent variables and the consistent
variaoles detected with directed probes were predicted and found to
be positively correlated with text- and reader-based comprehension
011etitit`elli; whereas, the non-directed consistent variable was
expected and found to be negatively correlated with text- and render-

based comprehension questions. Tests of differences between thecorrelations for text- and reader-based romprehonsion were riotsignificant for all Ave tests.
Approximately eighty percent of all research hypotheses in thisstudy were supported. Limitations and directions for future researchwe provided.

DEVELOPMENTAL DIFFERENCES IN HEMISPHERIC
INTEGRATION FOR SEMANTIC AND PHONOLOGIC
PROCESSING AND PIAGETIAN STAGES FOR NORMAL ANO
DISABLED READERS Order No. DA8500194
NOVELL°, ALICE MARIE, PH.D. St. John's University, 1984. 104pp.

Recent research has demonstrated language processing
difficulties and a specific deficit is the grapheme to phoneme
conversion for poor readers. Oh the other hand, evidence exists in
support of a maturational lag underlying reading retardation in
children. All behavior results from the integrated functioning of both
hemispheres. There is evidence for a maturational trend in
interhemispheric integration in information processing and congnitive
development. The question raised by this study was whether there
would be a developmental change in this grapheme to phoneme
conversion deficit.

The purpose of thia study was to examine the age changes for 9.
12, and 15 year old nc,mal and disabled readers on semantic and
rhyme tasks. In aciditic n, cognitive development was examined by
means of Piagetian ta. ks.

The results ol this s tidy force a reexamination of the concepts of
lag and deficit. Too frequently they are treated as monolithic and this
study shows leas la that they are specific to specific tasks. The data
concerning interhemispheric integration, as measured by the ability to'
deal with the effects of Iateralizecl presentation, indicated that there
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were no differences between good and poor readers and both
,progressed at the we rate. With respect to dealing with a verbal
tase it was found that poor readers were significantly slower than
good readers but by age 15, could do the task as accurately as the
good readers. With respect to Piaget, there was evidence of a class4.
maturational lag. Although the pow readers were inferior to the good
readers at all ages both progressed at the time rate.

The results of this study make it clear that the teeoretieei
structures underlying the lag and deficit controversy must be
examined more carefully and that, when talkine about lags vet
deficits, terms be ing'used must be defined 'nogg clearly.

PARENTAL INVOLVEMENT IN READING AND ITS EFFECT ON
READING ATTITUDES, INTERESTS AND ACHIEVEMENTS OF
SELECTED STUDENTS Order No. D A841 8910
OVAHONEY, THOMAS KEVIN, PH.D. The Ohio State University, 1984.
139pp. Adviser: Professor James Kerber

The problem under investigation was to involve parents and
students in specific reading related activities contained within the
internationa! i:ieading Olympic Games (IROG) and then determine
parental affect Upon student attitudes, interests and achievements in
reading.

The experimental sample was drawn from a population of 153 boys
and girls enrolled in grades four and five in a public elementary
school in a large urban school district in the midwestern United
States. Control subjects were drawn from a population of 146 boys
and girls in a similar elementary school within the same school
district.

A Solomon FouGroup design was employed to control for pretest
effects. Forty-eight subjects were selected from each group to further
control for student race, sex and SES. One half of the subjects from
each group were pretested for reading attitudes, reading interests,
use of personal time and television viewing habits. The IROG wee
then administered to the experimental group over a three week
period. All subjects in both groups were then posttested for reading
attitudes, reading interests, use of personal time, television viewing
habits, and reading comprehension. All parents were then surveyed
for their involvement in their children's reading.

Analysis of variance and co-variance, as well as means and
standard deviations were taken'to determine differences between the
two groups. The study results indicate that no differences existed
between the two groups prior to.the IROG treatment. Posttest results,
however, indicated significant gains for the experimental group with
regard to student reading attitudes and achievements, use of
personal time and television viewing habits. No significant posttest
difference was noted with regard to student reading interests.

The results of the study suggest that activities such as the IROG,
can influence student reading attitudes and achievements, Also
student use of personal time and television viewing habits can be
Positively affected by activities such as the IROG.

A.

A COMPARISON OF NORMAL AND DISABLED READERS IN
ELEMENTARY SCHOOL ON INTELLECTUAL, SELF-ESTEEM,
AND ANXIETY FACTORS Order No. DA8504831
Pm, GRACE FUNG, PH.D. University of Georgia, 1984. 125pp. Director
Bert 0. Richmond

This study examined the variables of intellectual factoli of
disabled and normal readers to determine if disabled readers were
inefficient in acquiring necessary reading skills rather than lacking in
the cognitive competence for their successful performance.
Additionally, variables of affective domains were examined to
investigate the social/psychological aspects of reading. Eighty
subiects of seven to eight years of age participated in this study. They
were evenly divided by sex and level into four groups. Subjects took
the GateMacGinite Reading Test. Wechsler Intelligence Scale for

Children Pilvised, California Achievement TestForm C, Level 12 and
Level ,3, Coopersmith SelfEstee 'nventory, and Revised Children's
Miciti eat Anxiety Scale.

A 2 x 2 (,..ex x level) analysis of variance yielded significant main
effects for the variables of intellectual factors. self-esteem, anxiety,
and lie scores between disabled and normal reaaers. However, except
for anxiety and lie there were no significant interaction. effects of the
same variables due to the two groups' biological sex differences. Both
disabled and norms I readers showed a significant relationship
between reading achievement and variables of some affective factors.
Among these most interesting findings was r significant negative
relationship between anxiety level and reading achievement for
'Jeweled readers and a significant positive relationship between self-
"stew, and etheieenvent for normal readers.

COGNITIVE STRATEGIES,AND INDIVIDUAL DIFFERENCES IN
BEGINNING ()READING ACHIEVEMENT Order No. DA8503697
POMPER, TERRY L., N.D. Bryn Mawr College, 1984. 104PP-

This study was designed to investigate the relationship between
analytic and orgarizational skills and reading achievement among
beginning learners. Children in two firstgrade claseroom3 were
administered reading and intelligence measures and were tested on
four experimental tasks designed to tap individual differences in the
use of analytic and organizational strategies. Good readers (Superior
and Grade-level) *donned significantly better than poor readers
(Primer and Prprirner levels) on three of the four experimental tasks.
Good readers scanned visual stimuli more systematically, described
visual configurations more completely and more accurately, and
recalled configurational and sequential stimuli better than did
subjects reading below gradelevel. Good and poor reading groups
did not differ significantly in their ability to analyze and relate e story
expressed in a four-part pictorials equence. The same pattern of
results was obtained when the effect of IQ on reading scores was
controlled.

Task manipulations and protocol analyses indicated that while the
Good readers were highly consistent in their tendency to analyze and
to report on visual stimuli in a complete and accurate manner,
readers' verbal responses were generally inaccurate and inc
The very poorest readers (Pre-primer level) demonstrated a particular
difficulty with the recall of sequentiallyordered stimuli. This group
detected and used the pattern inherent in the stimulus items
significantly less often than did the students in the higher level
reading groups. As in their reading of unknown words, students in this
group showed a tendency to respond globally, failing to analyze
stimuli thoroughly and failing to pick up higher order relationships
among parts.

This finding of a substantial relationship between analytic skills
and reading achievement provides support for the inefficient 'earner
hypotness and suggests mat inannoule II:Dance:I in me use or
analytic strategies be considered in the assessment of children
experiencing learning problems. This study demonstrated that use of
a measure whit h requires the active processing of sequentially-
ordered stimuli can successfully differentiate among readers
achieving at four different reading levels and can be usefully applied
in the identification of poor learners who may be nonanalytic and
disorganized in their taskapproach.
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READING ACHIEVEMENT, SELF CONCEPT, AND RELATED

AFFECTIVE VARIABLES IN INTERMEDIATEAGE CHILCREN
Order No. DA850201 3

PRiDOLI, Betsy, PH D. Univer 'y of Oregon, 1984. 476pp. Adviser:

Fay B. Hadley

The purpose ut this study was to gain insight into Self Concept and
related affecti ie variables with respect to Reading Achievement for
IntermEthate Age children, combining quantitative and qualitative
research mettiodologsce.

Part I invol ,ed a seccrdary analysis of data collected in 1980.1981
from 600 Oregon fourth graders by McGee, then of the University of
Oregon. Several measures were used: The California Achievement
Test for Reading Achievement, Expectancy scores from this
standardized test for Aptitude, Rosenberg's SelfFsteem Scale for
Global Self Concept and an idiosyncratic measure proposed by
McGee for Academic Self Concept. A systematic exploration of
available affective variables produced an Enthusiasm and Motivation
for Reading factor with a Chi Square significant beyond the .001 level
for three Reading Ac; iievement groups. Other analyses provided
additional information neerlbJ to build the Case Study section.

rept II involved eighteen fourth and fifth grade students from a
nearby school district as Case Study subjects. Measures included a
45.80 minute Student Interview, a short Student Questionnaire
(including Rosenberg's SelfEsteem Scale), current standardized
Reading Achievement scores. and a 20 minute post hoc adult
"Significant Other" Interview. Eighteen Individual Child Summaries
were evolved integrating all information. These were used to build
Summary Charts using Reading Achievement and Global Self

Concept Grouoinos.
One major finding from the integration of Case Study Data relates

to the degree of cor.flict, related try treading, for Low Readers (1st
3rd seminal, N = 8, X = 58.3%), and Middle Readers (4th 6th
twines, N = 8, X = 39.8%) a. compared with High Readers (7th -
9th stanines, N = 4, X a 4.1%). The degree of conflict was measured
as a percentage discrepancy rate across response modes and
into. nlation sources. Other findings include support for Rosenberg's
SelfEsteem Scale and the power cA using the individual child as the
cribeal unit of analysis.

One implication for future research focuses on the need for further
use of the Case Study approach and its application to teacher
effectiveness principles. Another implication focuses on the need for
confirmation and extension of these findings with similar and different
populations.

THE RELATIONSHIP BETWEEN MOTOR LEARNING AND

READING COGNITION Order No. DA8504295

RICKSON, KENNETH BERT1L, Eo.D. Boston University, 1984. 159pp.

Major Professor: John Cheffers

This study examines the relationships of a program of

developmentally based sport motor activities of second grade boys

and girls, and the simultaneous acquisition of the attendant
vocabulary contained within these skills. This alternative, activity
based cognitive learning program Is intended to motivate the
apathetic reader to a more enjoyable and productive reading
*violence. One that appeals to the athletic type student, t1 "turned
off" student and the withdrawn student, by stressing success through

Worts.
Data were collected using the Stanford Reading Achievement Test

and The Individual Motor Behavior Survey, with a sampling of 75

second grade children.
Activities in the gymnasium were based on sport fundamentals

correlated with whole word reading familiarization'. Serial

memorization of the movement and the vocabulary served to teach

new words as well as reading ccmprehension.
A total of sixtyfive new words were introduced to the students in a

Basketball unit, and an additional sixty.five words in a tennis unit. The

students were also evaluated on the retentionof these 130 vocabulary

words at the end of each unit.
The results indicated significant support for the methods utilized,

in acquiring both motor skill development and Vocabulary skiN

deveprnent.
TM data suggested a new role for the Physical Educator in

augmenting the Classroom teach* in the area of whole word
recognition, while at the same time not sacrificing traditional motor

learning development. 13

A STUDY OF THE INTERRELATEDNESS OF READING
ACHIEVEMENT, THE PSYCHOMOTOR SKILL OF CURSIVE
HANDWRITING, AND VISUALMOTOR IN1T3RATION ABILITY
OF FOURTH, FIFTH, AND SIXTh i GPADE CHILLREN

Order No. DA8428210
ROGERS, ANN e0YNTON, Eo.D. University of Arkansas, 1983. 117pp.
Major Professor: Dr. Donald R. Rye

Some evidence of dirflculties in handwriting and related skill* had
been noted in observation of children with reading problems. The
study wri i conducted to determine a possible interrelatedness of
reading achievement, handwriting ability, and visualmotor
integration skill of children in the fourth, fifth, and sixth grades. Three
tests, Metropolitan Achievement TentElementary Reading, Zaner-
!'eser Cursive Hendwriting Scales, and Developmental Test of Visual-
l.lotor Integration, were administered to 222 children in one
elementary school.

Data were analyzed fE the total sample and for three subgroups of
the sample, fourth grade, .'fifth grade, and sixth grade. Data analyses
of the total population indicated there were significant correlations,
according to standardizedtest results, between reading achievement
and har'writing ability scores, and between reading achievement and
visualmotorintegration scores. When suhgroup results were
analyzed, no significant correlation between reading achievement
and handwritingability scores was indicated in fourth grade, but
significant correlations were found within subgroups fifth And sixth
grades, respectively. Significant correlations were indicated between
reading achievement and visualmotor integration scores of the total
population and within each othe subgroups.

When the population was divided into subgroups of boys and girls,
the girls' mean handwriting scores was significantly higher than the
boys'. On the visual motor integration test, the boys' mean score was
significantly higher than the girls'.

Conclusions from the study are that although it is recognized
reading achievement, handwriting, and visualmotor integration
abilities are affected by several factors. in the middle grades the skills,
as tested by standardized tests. are related.

PROMISES AND POWER: MYTHS OF HE ACQUISITION OF
LITERACY

ROSE, SmiRUEY K., PH.D. University of Southern G, . nia, 1984.
Chairman: Professor Max F. Schulz

Narrative and autobiography theories developed in literary studies,
anthropology, psychoanalysis, and historiography suggest that an
analysis of autobiographical narratives of learning to read and writs
can help in determining cultural factors in the acquisition of literacy,

By their selfreflexive nature, autobiographical narratives of the
acquisition of literacy transform elements of the contexts of learni
to read and write into elements of texts. These texts can be subjected
to a rhetorical and literary analysis in order to discover the common
themes and structures that constitute a macroplot for acquisition of
literacy narratives. Such an analysis provides information about and
insights into some of the cultural factors in the acquisition of literacy.
This allows construction of a more nearly complete paradigm for the
act of learning to read and write than has heretofore been available
from literacy theory and research in the disciplines of literary studies,
anthropology, sociolinguistics, and cognitive science. This work
oxplores some salient ale ments of the contexts in which the abl:Ity to
read and write is acouired.

The patterns and processes of the acquisition of literacy as
represented in five published autobiographies indicate that a
pervri..,ve myth ce literacy as a path to autonomy motivates, supplies
structure for, and is realized In the autobiograehies of John Stuart
Mill, Malcolm X, Richard Rodriguez, Maxine Hung Kingston, and
Henry Adams. In representing the myth that learning to read and write
led to their eventual autonomy, these authors create and assert that
autonomy.

A similar examination of st' -lent 'autobiographical
narratives of the acquisition oi literacy indicates a correlation
between students' success as measured by a particular academic
situation and their representation of the myths that literacy leads to
autonomy and that schooling leads to literacy.

If power is the promise of literacy schooling, educators must
design literacy instructional situations which empower learners rather
than reinforce their powerlessness.

(Copies available exclusively from Micrographics Department,
Doheny Library, USC, LQ# Angeles, CA 9P009.)



THE RELATIONSHIP BETWEEN ITUDENT LEARNING STYLE
AND READING ACHIEVEMENT Order No. DA8429895
STAPLIN, PHYLLIS MARY, Eo D. Drake Univrsity, 1984, 197pp.
Adviser: Joseph A. Fisher

The problem. This study was designed to determine whether arelationship existed between students' learning style and readingachievement.
Procedure. Students' perceptions of learning conditions i,at weremost and least conducive to their best achievement as identified by

the Learning Style Inventory (LSI) were examined for a random
sample of 120 students in Grades 3 through 6. Reading achievementre.las from the Iowa Tests of Basic Skills (ITBS) were tabulated
across grade levels and between male and female students for thesample.

The relationship between learning style and reading achievement
was analyzed. Learning style factors and reading achievement were
independently examined by grade levels and sex.

Findings. While some relationships were tot, to exist between
learning style and reading achievement, It could not be demonstrated
that either positive or negative LSI responses had consistent
relationships with ITBS reading skills.

Results did not indicate that either sex or grade level of studentshad any consistent relationship with four ITBS reading skills.
However, significantly higher scores were seen in Work Study I with
males. and in Work Study II with females and with students in grades
6 Significant interaction occurred at the .01 level betwee i sex andgrade levels in Reading for Generalizations.

Conclusions. It could not be demonstrated that all 23 learning stylefactors had consistent relationships with the six reading achievementskills. Factors that did relate significantly include Adult Motivation,
Persistent, Responsibility, Structure. Learning in Several Ways. and
Auditory. When the reading task involved several thought processes,e.g. Work Study I arvi II, learning style factors had more influence.

READING ACHIEVEMENT RELATIVE TO SCHOOL
EFFECTIVENESS RESEARCH Order No. DA8503467
STIMPPLE, MARGARET JEAN, Eo.D. University°, Virgin la, 1984. 142PP-
Major Adviser: Robert Lynn Canady

The purpose of this investigation was to study a plan for improving
reading test scores which had been implemented and reportedly had
resulted in significant results on a districtwide basis. The focus of the
study was to determine whether or not the use of the plan had
produced results in an undifferentiated manner with selected students
and to determine whether or not the reported results could be
explained in a theory/research base context.

A mixed form design was used to seek answers to the questions
posed In the study. Qualitative methods were used to describe and to
categorize the procedures in the reading plan. Quantitative methods
were used to determine the effects of the reading plan in terms of
student achievement as measured by achievement test scores.
Multiple regression analysis and multiple discriminate analysis were
the statistical -cathode used to analyze data.

tt was deter mined that eighteen of the: twenty-three procedures in
the reading plan were considered to be associated with one of the
four school effectiveness characteristics of academic emphasis, high
expectations, instructional leadership, or monitoring pupil progress.
To a limited extent, the procedures studied operationally define the
selected school effectiveness characteristics.

According to the data analysis of the student background
variables and achievement gains, the null hypothesis was rejected at
the .06 level of significance. The variables of retention, mother's
education, and race accounted for fourteen percent of the variance in
achievement gains. Variables other than demographic ones should be
studied to determine if variables within the school's control account
for the variance in gains.

According to the data analysis of the implementation of the
reading plan, all sctools followed the total reading plan to a moderate
degree. Those procedures associated with monitoring pupil progress
and instructional leadership were foHowed to a high degree. Those
procedures associated with academic emphasis and high
expectations were followed to a moderate degree.

School personnel in the district studied were able to improve
reading achievement test scores for all students in the t.:istrict through

implementation of selected policies. Because demographic variablesaccounted for only fourteen percent of the variance in gains,variables within the school's control, such as school policies,instructional programs, or organizational structure,
may account for alarge degree of variance in achievement test scores as reported inother effective school research,

CONSTRUCT SYSTEMS OF SEVENTH GRADE STUDENTS
AND *HEIR RELATIONSHIPS TO READING At,HIEVEMENT:
At APPLICATION OF KELLY'S REPERTORY GRID
TECHNIQUE Order No. DA842 3999
WALKER, RENA MAE, PH.D. The University of Oklahoma, 1984. 167pr.
Major Professor: Caryl L. Adams

The study investigated the construct systems of seventhgrade
students at varying reading achievement levels and analyzed both
qualitatively and quantitatively the metacognitive awareness that
these students' constructs reflected as they compared and contr sted
different reading materials. Thirty-five subjects (5 at each decile from
the 30th through 90th on the California Achievement Test) were askedto consider nine types of materials in triadic sorts (Kelly, 1955). Verballabels or constructs were analyzed as to: (a) frequency, (b) depth
(surface level and deep level), (c) content categories, and
(d) patterns. A correlation was found to exist between: (a) construct
frequency and achievement and (b) deep level constructs and
achievement. Significant differences were found to exist on the
number of total and the deep level cons ucts among the low, middle,
and high ability groups. Although high achievers were found to use
more deep level constructs which were elaborated and refined, they
did not reduce their number of surface or low level constructs. The
ten core content categories that emerged from the verbal labels or
constructs were found to be highly similar for all achievement level..
Cluster diagrams, produced by the Focus computer program (Shaw,
1980), were analyzed to determine common sorting patterns for each
achievement level. Cluster patterns that represented organization of
materials according to similarity of reading purposes were found in a
moderate degree at the middle achievement levels; however,
core 'laity in cluster organization, construction, and Integration woe
*vide As only in higher achievement levels. Matacognitive
awareness within the construct systems of low achieving readers was
characterized by a restricted ability to: (a) differentiate among the
reading materials according to their purpose, features, or structure;
and (b) generate or relate inferential constructs about reading
materials. Conceptual deficiencies appear to limit the way low
achieving readers approach reading tasks. Readers' constructs
appear to determine strategies used to make sense of context and
those intentions guide the reading process with prediction and
control. Low achievers' interpretations of the sorting task reflected
limitations within the cognitive systems to approach reading
materials with an organized sat of constrixts necessary to make
sense of reading context.

THE RELATICHIP OF FIELD DEPENDENCEINDEPENDENCE
AND PRIOR KNOWLEDGE OF PASSAGE CONTENT TO
RECOGNITION OF MAIN 'DIAS AND DETAILS IN
ILLUSTRATED AND NONILLUSTRATED EXPOSITORY TEXT

Order No. DA841 3282
WILSON, BONNIE JANE VON HOFF, PH.D. The University of Wisconsin
Madison. 1984. 188op. Supervisor. Associate Professor Ann D.
Becker

The purpose of the study was to examine the relationship of field
dependenceinderendence and prior knowsedge of passage content
to recomition of mar ideas and details in Illustrated and
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nonillustrated expository text written for sixth grade chi4 ten. Based
on results of the Group Embedded Figures Test and a prior
knowledge tat on compute crafts and the computer language BASIC,
eighty subjects were grouped on field dependenceindependence
and high or low prior knowledge. Subjects * are then randomly
assigned to two groups %cid read either an illustrated or nonillustrated
1300.wold passage on the parts of a computer and on the computer
language BASIC. Illustrations were included to test the contextual and
compensatory functions of pictures in prose. Immediately after the
reading of the passage, the investigator administered a 30item
multiple-choice comprehension test on passage content.

Statistic* from a three-way ANOVA indicated that field-
independent subjects recognized significantly MIS main ideas and
details than did fielddependent subjects, subjects who possessed
high prior knowledge recognized significantly more main ideas and
detail than did low prior knowledge subjects, and subjects who read
illustrated text recognized significantly more main ideas and details
than did th use who read nonillustrated text.

The investigator concluded that in the present study, skill in
perceptual disembedding transferred to disembedding textual
information, high prior knowiedge of a passage facilitated passage
comprehension, and the visuals provided a bridge between the text
and the subjects' pictorial schemata.

EFFECTS OF A PARENT ADMINISTERED SUMMER
PROGRAM ON READING AND MATHEMATICS SKILLS.

Order No. DA8502954
WITKOWSKI, RIOIA110 JOHN, PH.D. The University of Michigan, 19114.

199pp. Chairman: Donald Steer

The purposeof this study was to determine whether a ten week
Parent administered summer program, which provided weekly review
elerCiees to be completed at horrie in reading or mathematics, helped
students in grades one through six maintain skill learned during the
past school year.

A total of 120 elementary students, who participated In a 1983
Point administered summer program, were included In the study. A
comparison group of 129 matched non-participating students was
identified. Parents assisted their child during the summer vacation
period with the program materials. Parents also completed a
questionnaire designed to assess the parent participation in the
school environment and revons for enrolling or not enrolling their
child in the program.

When reading and mathematics scores on a pretest were
compared with scores on two post-tests administered three months
and seven months after conclusion of the program, no differences

were found between experimental and comparison groups in reading

or mathematics overall, or when grouped according to gender,
achievement level, parents' involvement in the school environment,
st,hievernent level, number of lessons completed, or grade level.

Caution was advised, however, in generalizing these results to any

summer program of this nature. Characteristics of this program, such

as the materials tor which no validation cats were available, may,have

contributed to a lack of significant findings.
Recommendations were directed toward both program

Improvements and further research. They Included: an increase in the

amount of remediation and enrichment materials used; assignment ot

students to the mathematice lessons by ability level; further study of

the effects of home instruction in mathematics, and further study of

the effects of other variables of parent involvement on student

achievement
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